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GO TEAM!  

by Sonya Stiles and Sa-
rah Monks 

 
Teamwork 

   The clock is ticking.  There are mere 

seconds left in overtime.  Your favorite 

player has the ball and is making a three 

point shot….  The crowd is silent with 

anticipation.  The ball soars through the 

air right toward the basket.  Your heart is 

pounding.  The gymnasium explodes with 

energy as the final buzzer sounds and the 

ball glides right into the net!  SUCCESS! 

   Can we see that kind of accomplish-

ment with academics in our schools?  Do 

we as educators feel excitement and 

overwhelming joy when a student experi-

ences success?   How can we best help 

our students to utilize their skills and to 

ultimately win their goals?  The answer is 

TEAMWORK. 

   What is teamwork anyway?  According 

to one dictionary, teamwork is defined as 

“harmony of action among the members 

of a group, working together as a unit.” 

Nice objective definition.  In the quest to 

answer this question on a more personal 

level, we decided to interview a variety of 

coworkers in our schools in order to get 

their ideas on why teamwork is im-

portant.  Interestingly, we found several 

responses that were focused more on 

what happens when there is a LACK of 

teamwork.  Let‟s see what we learned. 

                 Continued on next page ... 

2012 DNice 

  A few weeks ago as school dismissed, a teacher said, “There were multiple dis-

cipline referrals today, it must be a non-SMOD day.”  This statement raised an interest-

ing question: What is the relationship between SMOD and discipline?  “SMOD” refers to a 

Standard Mode of Dress or a uniform dress code. SMOD usually requires that all stu-

dents wear clothing that meet specific criteria regarding colors and styles. Numerous 

schools in the Winston Salem Forsyth County School system have adopted a uniform 

dress code or Standard Mode of Dress (SMOD).  

                                                                                              Continued on page 3 ...      

To SMOD or Not to SMOD:  
The Effects of  Uniform on Discipline 

           Patsy Barrett, Ph.D., and Hawa Chaudhary 
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   Effective teamwork depends 

upon effective planning.  One 

person noted that in some 

organizations, it appears that 

10% of the people actually do 

the majority of the work.  

When asked to provide elabo-

ration on this thought, it was 

explained that strong leader-

ship, common goals and ac-

countability can prevent that 

from occurring.  Likewise, a 

lack of leadership and commu-

nication can negatively impact 

teamwork.  When this occurs, 

passive aggressive attitudes 

can result.   

   An additional administrative 

coworker also discussed the 

importance of leadership in 

developing teamwork.  A lack 

of teamwork leads to low staff 

moral and ultimately has a 

negative impact on student 

achievement.  However, with 

strong leadership, consistency, 

communication, common 

goals and individual accounta-

bility teamwork is enhanced, 

and student achievement 

soars.  Unity of spirit also oc-

curs. 

   So, we discovered that lead-

ership is important for teams 

to succeed.  Dr. Martin shared 

with us that his leadership 

team has just finished the 

book The Five Dysfunctions of 

a Team by Patrick Lencioni.  

Five important principles to 

teamwork include: trust, con-

flict resolution, commitment, 

accountability and results.  

Trust must exist between 

team members.  If team mem-

bers trust each other, they are 

more willing to express their 

opinion.  Conflict may occur 

when opinions are expressed, 

but even when opinions are in 

opposition to the leader, 

healthy discussions can take 

place and resolution can 

occur.  When team members 

communicate openly, they can 

be committed to each other 

and to the goals of the team.  

A shared vision can result.  

   When team members are 

committed to a common goal, 

they can be accountable to 

each other.  When team 

members have trust, are not 

afraid to disagree, are commit-

ted and hold one another ac-

countable, then they can focus 

attention upon results.   

   We are ultimately here to 

encourage, support and create 

student success.  We all have 

our defined roles.  We all 

have our strengths and our 

weaknesses.  But we are all 

part of one team.  One 

colleague stated, “If we all 

work at the same place, why 

should anyone work against 

another person? That does 

not make sense.”   

   Dr. Kenneth Simington not-

ed that as our work load in-

creases, it becomes very easy 

for us as individuals to retreat 

into our individual jobs; how-

ever, at that time, it is even 

more important for us to pull 

together as a team and to 

focus on collaboration, com-

munication and cooperation 

for the benefit of our stu-

dents.   

   So what did we learn on our 

journey?  We learned that we 

need to respect our leaders; 

to express our opinions in a 

spirit of cooperation; to plan 

and work towards common 

goals; to utilize our strengths; 

to resolve disagreements; to 

commit and connect; to be 

accountable; and to ultimately 

pull together for the benefit of 

our students. 

   We are fortunate to have 

many strong teams through-

out our district.   

   One final thought gained 

from the lyrics of one of Mum-

ford and Sons songs, “Timshel.”  

“You are not alone in this.  

And you are not alone in this.  

As brothers we will stand and 

we‟ll hold your hand.  Hold 

your hand.”   

 

Let’s all put our hands  

together. There is a child 

who needs us.   

GO TEAM! 

Sonya and Sarah would like to thank 

their coworkers who not only contributed 

to this article, but who help them daily 

with collaborative efforts that support 

student success!   

Continued from page one ... 

 

How many other 

schools teams can 

you think of? 

PLC 

SAT 

BST 

IEP 

PTA 
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Intervention Gem: Race the Virtual Teacher! 

  This intervention gem was mined with the help of first grade teacher extraordinaire, Julie Merrill from Speas 

Elementary.  She is using the free website xtramath.org to increase and monitor math fact fluency.  Using 

this free site, students take a placement test (baseline) at the beginning of the program.  After their skills are 

assessed, the program determines which facts they need to practice.  Throughout the week, the students prac-

tice these facts for a short time each day by “racing the virtual teacher.” Each fact is considered “mastered” 

when students can consistently respond within three seconds.  At the beginning of each week, teachers receive 

an email with charted information, noting which students are making progress and which are not.  The goal of 

website‟s creators is to provide “effective, efficient, adaptive, and intrinsically rewarding supplemental math ac-

tivities” for free. 

   Research regarding potential ef-

fects of uniform policies and school 

discipline revealed this has been a 

controversial topic for several 

years. Some argue that uniforms 

enhance school spirit, instill disci-

pline and encourage conformity. On 

the other hand, others express con-

cerns that uniforms can hinder free-

dom of expression, stifle individuali-

ty or creativity and become monot-

onous.  The actual data on the ef-

fectiveness of SMOD on improving 

discipline has proven inconclusive. 

 

   One study conducted in Long 

Beach Unified School District in the 

mid „90‟s showed a decrease in dis-

ciplinary problems after a uniform 

policy was implemented. Another 

study, which gathered data from a 

nationally representative sample of 

8th graders who wore uniforms, 

found they did not differ from other 

students in attitude toward school 

or behavior problems.  

 

   It occurred to the current au-

thors that most of the research on 

school uniform policies has been 

survey research, assessing the per-

ceptions of teachers, administrator, 

parents and students on uniform 

policies. These surveys do not offer 

quantitative data, control groups 

and independent measures of all the 

variables involved.       

 

So, the current researchers took a 

closer look at the discipline records 

of one school in WS/FCS  which 

has a uniform dress code, or Stand-

ard Mode of Dress.  

 

Data: 

   Data was gathered on all the dis-

cipline referrals from September 

2011 to March 2012. There were 

129 school days during this time 

period; 31 were non-SMOD days 

and 98 were SMOD days. There 

were 442 incidents recorded in the 

discipline files. A statistical analysis 

was run to compare the number of 

discipline reports on the SMOD 

days to the number of disciplines on 

the non-SMOD days. There was an 

average of 3 incidents on the non-

SMOD days and 3.5 incidents on 

the SMOD days.  

 

Results: 

   The results revealed  no statisti-

cally significant difference between 

the number of incidents on non-

SMOD days and SMOD days. (The 

between group significance 

was .349.) 

 

Implications: 

   There are numerous implications 

to the results of this brief review on 

uniform dress code. 

 There is a need for more scientifi-

cally rigorous studies of school 

uniforms using control groups and 

other variables before and after 

implementation of uniform poli-

cies. 

 There is insufficient scientific evi-

dence to endorse the use of 

school uniforms as a school vio-

lence prevention strategy. 

 School uniform policies should be 

considered as just one aspect of a 

more comprehensive approach for 

developing a positive school cli-

mate. 

 Uniforms in and of themselves do 

not constitute a total fix for disci-

plinary problems, nor does the 

lack of uniforms lead to an over-

whelming increase in disciplinary 

infractions. 

To SMOD or Not to SMOD                      Continued from page 1 ... 

https://www.xtramath.org/
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  Asperger‟s Syndrome is one of several categories of 

autism spectrum conditions. Characteristics of Asper-

ger‟s Syndrome and other autism spectrum conditions 

include strong focused interests, social and communi-

cation differences, unusual sensory processing, atypi-

cal and repetitive physical movements, and motor 

skills difficulties. (Sanders, 2009). 

   Not all students with Asperger‟s Syndrome will 

need accommodations to succeed in school, and oth-

ers may only need a few accommodations. A student 

with Asperger‟s Syndrome often exhibit many 

strengths, but some issues may become apparent as 

teachers begin to work with them. Some of these 

issues are beyond their control and not willful misbe-

haviors.  

   The following accommodations or strategies may be 

helpful to students with Asperger's Syndrome: 

 Provide positive and patient styles of teaching. 

 Provide an optional "safe and quiet spot" to "cool 

off."  

 ASSIGN teams rather than have the other chil-

dren "choose members."  This decreases the chances 

that the student will be left out or teased. 

 Allow the student to write down questions or 

thoughts.  This may break their stress cycle of repeat-

ed behaviors. 

 Provide a picture or word schedules, and give 

notice of changes or disruptions in schedules. 

 Break directions down into simple steps. 

 Watch your speech rate and use smaller phrases 

and/or picture cues. 

 Use hand signals, especially to reinforce certain 

messages, such as "wait your turn."  

 Provide sufficient “wait time” for responses to 

questions asked.  Interruptions may cause the student 

to start over to get his train of thought back. 

 Do not force eye contact. 

 Assign a “buddy” to assist with social situations. 

 Post schedules and homework assignments on 

the board and provide a copy. 

 Allow extra time for taking tests if necessary. 

 
Sanders, J. (2009). Qualitative or Quantitative Differences 
Between Asperger's Disorder and Autism? Historical Consid-
erations.  J Autism Dev Disord vol. 39, no. 11, 1560-1567. 

Recipe for Asperger’s Syndrome:  

Smart with a Pinch of Difference  

by Clara Chavez   

Confused about interpreting 
group test scores?  See our 

handy guide on page 7! 

We’ve added more  
helpful links to our  

webpage!  Check out the 
free sites for preschool 

children from  
Carolyn Roe! 

http://wsfcs.k12.nc.us/Domain/47
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   Several school psychologists have teamed up to re-

vise and organize the department‟s assessment ap-

proach for English Language Learners (ELL), students 

whose primary language is not English.  They are com-

monly served in an English as a Second Language (ESL) 

program for part of the school day.  These students 

are typically working on increasing proficiency in Eng-

lish.  However, at times, ELL students can also struggle 

to attain expected growth in academic areas.  It can be 

challenging to determine whether student delays are 

attributable to learning processing issues or are a fac-

tor of limited English proficiency.  The Psychological 

Services‟ ELL team members are working diligently to 

develop research-based guidelines for evaluating these 

students.       

        

   The ELL team has developed a comprehensive ques-

tionnaire that will provide information about the stu-

dent‟s school history, as well as social and linguistic 

background.  The team has also researched and started 

discussing research-based assessment practices. These 

include important factors to consider during both the 

student intervention process and formal evaluation.  

This group of dedicated psychologists is also developing 

guidelines to determine the most appropriate assess-

ment tools, while considering linguistic and cultural 

influences.        

 

   Assessing students with limited English proficiency is 

a challenging and individualized endeavor.  The team 

hopes to develop an organized protocol that helps take 

into account cultural and linguistic experiences that 

may frame patterns seen in assessment data.  Look for 

updates as we continue to share information about 

effectively evaluating ELL students.  

 

Editor’s Note:  The ELL Team members currently include 

Jason Levi, Jennifer Long, Mary Mendenhall, Sarah Monks, 

and Corliss Thompson-Drew. 

Our ELL Team: Fine-Tuning Ways to   
Meet the Needs of All Learners 

                                                                                               
                                                                                               by Jason Levi & Mary Mendenhall 

Congratulations go 

out to Ryann King, our 

school psychology intern, on the 

completion of her program requirements and 

earning her Ed. S. in School Psychology from Mid-

dle Tennessee State University.   

   While most of her classmates were in job situa-

tions that required them to manage large case-

loads, Ryann stated that her time at WSFCS was 

truly a learning and bridging experience from the 

university classroom to school psychology prac-

tice. She believes that she gained exposure to a 

wider range of experiences, such as individual and 

group counseling, designing, implementing, and 

evaluating interventions, and progress monitoring. 

Ryann stated that she feels prepared to take on 

the responsibilities of a school psychologist but 

concedes that handling a large caseload might be a 

bit of a challenge. 

  One highlight of Ryann‟s intern-

ship year was building relationships 

with teachers and trying to fit in 

with the school dynamics and in-

teractions. In some ways it was 

challenging to prove herself and be 

seen as knowledgeable given that 

fact she was younger and less experienced. 

Nonetheless Ryann believes that her persis-

tence helped her to overcome some barri-

ers. Ryann‟s advice to new interns is to have 

ideas about what they want to learn and to plan 

for those experiences, so that with guidance and 

direction, they can make the most of their time 

and get to do the things that they want to do. 

The End of the Road ... 
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Educational Games for Reading to Print and Play! 
 
Children’s Mental Health: Resources for Educators   

Afterwards I feel that I can handle whatever the day brings my way! 

Make baskets 

We asked.  You responded. 

Exercise 

Meditate & Pray Mow grass 

Paint 

Listen to music 
Make plans  

to go out  
afterwards! 

http://www.readingresource.net/reading-games.html
http://www.nasponline.org/resources/handouts/revisedPDFs/childrenmh.pdf
http://challengingbehavior.org/explore/pbs_docs/tips_for_visuals.pdf
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A Lighter Look at Behavior  
 
                                                       

     by Donna Nice 

   Grade retention is often considered when a child struggles in making progress in reading, writing or math, 

fails to reach performance levels expected for promotion to the next grade, and/or appears to be "immature" 

and "young" for her age. It is a widely accepted practice to give students an opportunity to catch up and develop 

needed skills. According to researchers, an estimated 2.4 million (5-10%) students are retained every year in the 

United States and it reportedly costs over 14 billion dollars per year to pay for the extra year of schooling. 

 

   Research does not support positive outcomes for retention. It concludes that retention is ineffective and may 

be harmful. Moreover, there are no significant differences between those students retained in early grades (K-3) 

or later (4th-8th). In fact, retention at any grade level is associated with later high school dropout, as well as oth-

er negative long-term effects. Any benefits of retention in the primary grades are temporary at best as test 

scores of those students then begin to decline. Multiple studies of retention indicate that retained students ex-

perience lower self-esteem and lower rates of school attendance, relative to their promoted peers.   

   Retaining students without providing specific remedial strategies and attending to students‟ risk factors has 

little or no value. The National Association of School Psychologists favors "promotion plus" interventions de-

signed to address the specific factors that place students at risk for school failure.  

 

   Alternatives to retention: 

 

 Early identification (through assessment) for prevention and intervention. 

 Implementation of well-designed educational interventions and instructional strategies and monitoring 

of student‟s progress. 

 Match curriculum materials and instructional strategies to student needs and provide direct instruction 

(teacher to student) in the area of skill deficit. 

  Tutoring, well-designed homework activities and afterschool programs. 

 Encourage parents to communicate regularly with the school and solicit their active participation in 

their children‟s schooling.  

 A coordinated system of comprehensive support services aimed at addressing the academic, socio-

emotional, behavioral and psychological needs of the child will help promote healthy adjustment and 

achievement among children at risk for grade retention. 

Grade Retention: What the Research Suggests 
 

                                    by Corliss Thompson-Drew, Psy.D. 
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   Social Stories™ are often used to help children with autism spectrum disorders cope with and understand 

social situations.  They can be used for a variety of issues, including situations they find difficult, social situations 

they have misread, social skills in general, auditory sensitivity, idioms, and other issues.  A Social Story™ de-

scribes a situation and the appropriate response involved and is usually drawn from a situation a child has expe-

rienced.  Carol Gray, the developer of the Social Stories™ technique, states that there are four types of sen-

tences in a Social Story™: 
 
Descriptive – describes where, who, what is happening, and why 

Perspective – describes the perspective/reactions of others 

Directive – states what the child is expected to do or say  
Control – develop strategies to help the child understand and know how to react  

 

   She recommends having significantly fewer directive and/or control sentences than descriptive and/or per-

spective sentences.  (See the example below.)  You also need to take into consideration the vocabulary you 

use, any special interests that child has, and the attention span of the child.  Kathy Morris recommends putting 

the stories on cards that are kept on a ring or in a recipe box.  These “Power Cards” have a picture of a favor-

ite character on one side of the card and incorporate that character into the story on the back.  For example, 

this story is written on the back of a card with a tiger on the front: 

 
“The tiger lives in the jungle (descriptive).  He must be prepared for many changes (perspective). It might 
rain, the zebras may be running through, or the monkeys might be screeching (descriptive).  Tigers are 
quite adaptable to change (control). 

 
“Just like me.  I might get some surprises at school or at home (descriptive).  For instance, there may be a 
substitute teacher or a new person sitting next to me on the bus (descriptive).  I will be like the tiger and 

be adaptable to change (directive/control).” 
 

   Here is another example of a Social Story™ from Tony Atwood‟s book, Asperger’s Syndrome: A Guide for Par-

ents and Professionals:   

 
“My school has many rooms (descriptive).  One room is called the lunch room (descriptive).  Usually the 

children eat lunch in the lunch room (descriptive).  The children hear the lunch bell (perspective).  The 
children know the lunch bell tells them to line up at the door (perspective). We have a line to be fair to 
those who have waited there longest (perspective).  As each person arrives, they join the end of the line 
(directive).  When I arrive, I will try to join the end of the line (directive).  The children are hungry.  They 

want to eat (perspective).  I will try to stand quietly in the lunch line until it is my turn to buy my lunch 
(directive).  Lunch lines and turtles are both very slow (control).  Sometimes they stop, sometimes they 
go (control).  My teacher will be pleased that I have waited quietly (perspective).” 

 

   Carol Gray also recommends creating the first story about a situation where the child is already successful – 

which sets up the idea for the using the stories.  The scenarios can be modified for older children to make 

them age-appropriate – such as writing it as a journalist or film maker. 

How to Write Social Stories™ 
 

Summarized by Sue Youngman and Marty Farmer 

Ideas in this article are those of Carol Gray (Director of the Gray Center for Social Learning and Understanding), 

Kathy Morris (autism consultant) and Tony Atwood (author).  For additional information or specific resources, 

please contact the authors of this article. 


